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ABSTRACT

Interactional practice is the core of collaborative writing. Peer feedback as a way of interactional practice plays a very
crucial activity in conducting collaborative writing. Most University students tend to be shy to correct his/her partner’s draft.
To fully comprehend the impact of peer feedback on collaborative writing improvement, a deeper analysis of self-confidence is
required. This paper is aimed to provide the level of peer feedback effectiveness viewed from self-confidence in collaborative
writing using google docs among 21 students in the province of East Java in Indonesia where English is taught as a foreign
language. One class pre-test post-test was applied in the English course and participated in a four-month English writing program
using google docs. The students worked in pairs and were asked to complete a self-confidence questionnaire before and after
completing the task. Quantitative data were analyzed through activities recorded using the google docs system, including edits
and comments posted, and students’ peer writing. Google docs page history shows information about revisions that occurred and
different types of feedback as well as resulting in actual revisions, which may result in better group writing. The findings of this
study can explain how google docs could provide support for students' collaborative writing processes and how it could show
the importance of emotional, social, material, and temporal aspects related to collaborative writing outcomes and improving
collaborative writing outcomes for students who have high self-confidence. The aforementioned analysis findings revealed that
the t-calculated test's t-value was 7.79, while the required critical t-value was at p> .05 level of significance of two-tailed test is
2,086 (df = 20), p> .01 level. The significance of the two-tailed test is 2,845 (df = 20). The analysis of the data reveals that the
results of the student's score improvement on the pretest and posttest differ. The questionnaire has shown that self-confidence
have an influence on the ability of students’ writing improvement.
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1. INTRODUCTION Among the four skills and the language elements above,
writing is one of the most essential parts to be able to

The main purpose of English teaching is to prepare  communicate. Writing is considered an enormous challenge

students to be able to communicate in either spoken or written
form. Meanwhile, the teaching of English is undoubtedly the
most important single responsibility of the curriculum. There
are four skills in English, which should be mastered by
learners, namely: listening, reading, speaking, and writing
while the language elements are pronunciation, vocabulary,
grammar, structure, and fluency.

Writing is one of the most often used skills by teachers in
teaching English. The writing skills are complex and difficult
to teach, requiring mastery not only of grammatical and
rhetorical devices but also conceptual and judgment elements.
[1] the most difficult language skill which requires a higher
level of productive language control than the other skills is
writing. Additionally, writing requires careful planning and
revision, processes which in themselves worry students to
create anxiety.

to write in one's second language in a cogent, fluent, lengthy
piece [2]. This is made worse by the fact that English writings'
organizational, stylistic, and structural conventions frequently
diverge from those of other languages. [3]-[5]. Writing is the
creation of the written word in the form of text, yet written
communication cannot occur unless the text is read and
understood. [1] .

2. LITERATURE REVIEW

Writing is a fundamental linguistic ability that is just as
crucial as speaking, listening, and reading [6], [7]. These
abilities are necessary for numerous jobs and professions as
well as for academic success. Writing is a skill that adults
require for both professional and personal reasons. Writing
created in a professional or institute capacity, such as that of
a businessperson, teacher, or student, and that adheres to
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institutional conversations is referred to as institutional
writing. Personal letters and creative writing are both
examples of personal writing. [8], [9]. The development of
pupils’ writing abilities is crucial for these reasons in order to
prepare them for the working world.

Writing is the rendering of ideas in the printed symbols of
a given language [10]. Writing is an encoding of a massage of
some kind that is, we translate our thoughts and ideas into
language [11], [12]. Writing thus serves as a kind of
representation of our thoughts and ideas. What one thinks
inspires one to write in the form of sentences, and by
structuring the words into a narrative that flows smoothly, we
are able to effectively connect with our readers.

Writing is largely a norm for encoding speech and
strengthening the language's grammatical and lexical
qualities. [13]. Writing is an extraordinarily difficult
cognitive activity that requires the writer to show control over
a variety of variables, according to Bell and Burnaby. [3].
Control over the content, format, sentence structure,
vocabulary, punctuation, spelling, and letter formative are
among the variables at the sentence level. Beyond the
sentence, the author must be able to organize and incorporate
material into a paragraph and text that are seamless and
coherent. To write something, a few requirements must be
met.. Writing is not only writes ideas into a form of sentences
but to form sentences, it needs rules to arrange each word and
sentence.

To get better writing result, collaborative writing with
peer feedback is suggested [14]-[16]. Peer feedback provides
feedback comment on each other draft. The pair could write
some comments on the partner’s draft based on the checklist
given [17]. The comment of feedback may take several forms
of a counter-suggestion to promote an expression idea of the
draft, a correction of formulation, and reformulation of jotting
words feedback to learners, whether in the form of written
comments or error correction, must be acknowledged as one
of the most significant duties of writing. Peer feedback, as one
learning strategy in collaborative writing, provides fresh
understanding in jotting collaboratively in an EFL context.
Feedback is a central learning to write, the strongest learning
factors, and gives advantageous for both the writer and the
peer to collaborate in assessing the draft become a complete
text [18]. He adds that if the lecturer applies such peer
feedback strategy in collaborative writing appropriately, the
collaborative writing practice will give significant effects for
long and short time to enhance the students’ writing skill.

One of the supporting factors in conducting peer
feedback on collaborative writing is the student's personality.
While one of the characteristics of personality is a high sense
of self-confidence [19]. Having good self-confidence effect
on how to give comments to the draft, write some corrections,
and feel obliged her/himself to pay attention to the draft.

The process of teaching and learning shows that self-
confidence is very essential. It influences the students’
achievement, especially in achieving writing ability. Self-
confidence is strong sense of one’s self-worth and
capabilities. When the process approach was implemented,
the students felt more confident with their writing although
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their writings were still imperfect. They felt satisfied because
they could create their own text. Knowing that you can do
something well gives you self-confidence. Knowing the task
at hand from firsthand experience, being aware of your
strengths and shortcomings, using your skills in any scenario,
and being able to change course swiftly as the situation
develops are all factors that contribute to self-confidence.
People that are self-assured are not afraid of failure because
they feel they have what it takes to handle challenging
conditions. ( Liz Jones, Definition Self-Confidence: 1). The
students who have high self-confidence can follow some
stages in the writing process, they are more enthusiastic,
assertiveness, optimistic, independent, trusted, and brave to
do mistakes in every stages. They have good ability to handle
criticism from their friends in editing stage and have
emotional maturity in the publishing stage. They have strong
enthusiasm and intention in learning that makes them
understand the lesson more easily. As a result, students with
high self-confidence generally enjoy and have a realistic
assessment of their strengths and weaknesses, especially in

Google docs as one of the platforms used in
collaborative writing, offers the opportunity to have
collaboration and give suggestions either in pairs or in group.
Among many technologies nowadays, google docs is very
beneficial for the teacher to be implemented in a writing
environment [20]. To teach writing, lecturer can use the
collaboration feature so that he/she can monitor the students’
progress on the task given. Using this model, the students or
the lecturer can get a very fast reply. In this contex lecturer
can let the students discuss and share their draft to her/his pair
and when we want to print out it, it has been checked/proofed
and read by the pair.

In the case of peer feedback, Google Docs enables
students to easily connected among themselves and allow
peers to gain valuable feedback on their writing in a timely
fashion [21]. Using google docs enables students to receive
immediate feedback through document sharing and
comments [22] document-sharing facilitates the students who
try to express what they have known/learned/experienced to
a real use when the peer challenge it.

3. METHOD

The researchers used a quantitative approach. A
quantitative approach to research employs numerical data,
investigates a limited number of variables, and is concerned
with explaining cause-and-effect correlations. [23], [24].
Using an experimental research design, the researchers are
applying the quasi-experimental design to improve students’
argumentative writing collaboratively by using peer
feedback. A class is designed as one group pre-test and post-
test. The students were not using the peer feedback before.
Peer feedback is applied to get the improvement of
argumentative writing quality by applying peer feedback.

For this article, there are two different types of variables:
independent variables and dependent variables. The usage of
peer feedback in producing argumentative essays served as
the research's independent variable.. The dependent variable
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was the students’ skill in writing argumentative. The
population of the researcher was 21 students in the province of
East Java in Indonesia where English is taught as a foreign
language. It is the second-semester students of EFL in Islamic
Early Childhood Education of 1Al Diponegoro Nganjuk. The
sample is collected using total samplingOverall sampling is a
method of data collection when the total sample size is equal
to the total population. [25]

On the other hand, the students having low self-
confidence tend to be pessimistic, exert less effort in the
some stages. They worry to make mistake when they are
writing text in freewriting and drafting stage, especially
challenged to follow some stages in writing process,
demanding ones, and it causes to achieve less success. A
lack of confidence, or being under-confident, will prevent a
person to take risks in editing stage, they refuse new
challenges to publish their written text with friends or
school magazine. The students with of low self-confidence
are feeling of guilt, fear, depression, and doubt. They are
lazily involved in the class discussion and they do not have
enough enthusiasm in learning (Dorothy Lafrinere, Self-
Confidence: 3). Since low self-confidence exaggerates one's
limitations in ability, quality, and possibility for progress, it
might be categorized as a negative emotion or
hallucination.. Some consequences of having low self
confidence, they are: fear and even paralyze to inaction,
avoid making the wrong decisions, have no trust that your
decision was the best for the circumstance (Thubten
Chodron, 6 ways to overcoming low self-confidence: 4).
Therefore, the students who have high self-confidence are
supposed to have better writing ability than the students
who have low self-confidence.

The students in one class treated jotting the
argumentative writing by applying peer feedback. Data
collection involved using a pre-test, treatment, and post-test
technique. The pre-test and post-test were used to compare
the writing abilities of the students in the collaborative writing
class before and after the implementation of peer feedback.
To determine whether integrating peer feedback on
collaborative writing had a meaningful impact, the pre- and
post-test scores were computed using a t-test. According to
[26] the formula of the test is

t= MD

¥ i’
l'Euz _(ED)*
= N
N N(N-1)

the formula describes the following; t means computation
score, Md stands for Means of difference. The term means of
difference here is between pre-test and final-test, D 2 means
the addition of the squared distinctive score, N is the Subject
of the research, and db means the subtraction of N-1. The
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hypothesis states that the alternative hypothesis (Ha) stated
that the significant effect of peer feedback implemented in
argumentative collaborative writing is accepted. Null
Hypothesis (Ho) stated that there is no significant effect of
peer feedback on collaborative writing.

4. RESULT AND DISCUSSION

The implementations of the peer feedback were viewed
from students’ self-confidence. There was different treatment
applied for both groups. For the experimental group: First, the
teacher explained what peer feedback is, how to do peer
feedback, and what elements of writing they had to revise.
Second, the researchers explain the material of argumentative
writing, and how to write structured argumentative text. After
that, the teacher asked students drafts change their draft with
a partner. Then, the teacher gave a feedback checklist and a
peer-feedback form to each student. Next, students responded
to their partner’s draft in written form. Lastly, the teacher
asked students to give the text back to their partner who had
commented. The control group was a different treatment
from the experimental one. The experimental group was
given feedback from each pair while in the control group, the
teacher gives feedback to each draft written by the students.

Before giving treatment to each group, the researchers
conducted pre-test of the experimental group as follows:

S Pre Post D D2
1 72 80 8 64
2 80 100 20 400
3 60 80 20 400
4 72 72 0 0
5 60 72 12 144
6 66 70 4 16
7 80 80 0 0
8 70 82 12 144
9 72 80 8 64
10 62 80 18 324
11 76 83 7 49
12 60 75 5 25
13 80 88 8 64
14 82 90 8 64
15 80 88 8 64
16 72 88 16 256
17 75 85 10 100
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18 60 85 25 625
19 72 82 10 100
20 56 70 14 196

80 90 10 100

>Xa >X2 >D Yy D?
1487 1720 233 3399

The researcher calculated mean of difference (MD) between
variabel X dan Y, as the result below:

MD =XD
N
233 =211.09
21
D2 =11.092
=122.98

The researcher calculated standard deviation of differences
(SDD):

/@ -122.98
21

=Vv161.85 —122.98

=+/38.87 =6.23

The Researchers found the standard error by calculating the
mean of differences (SEMD) from both variables X and Y:

SDp

SEMD N-1

_ 623
21-1

_ 623

V20

=82 -39

T 447

The result of observation (to) has been found by the
researchers. The finding is based on the following:

MD
to =

SEMD

- 11.09 = 7.97

1.39

The researcher stated the degree of freedom (df):

df =N-1

gl 772962 142005
=21-1
=20
The calculation of scores gotten by the researcher as follows:
N =21 YD?  =3399
>D =233 SD =6.23
D =11.09

The above mentioned analysis findings revealed that
the t-calculated test's t-value was 7.79, while the required
critical t-value was at p> .05 level of significance of two tailed
test is 2,086 (df = 20), p> .01 level. The significant of the two
tailed test is 2,845 (df = 20). The analysis of the data reveals
that the results of the student's score improvement on the
pretest and posttest differ.

Data collection techniques for self confidence is done
by spread the questionnaire. The shape of the scale used in the
study is the scale Likert model, with four alternatives answer
choices consisting of positive statement and statements.

From processing results Initial score calculation shows
that students who have self high-confidence have as good
progress in collaborative writing and giving peer feedback but
in vice versa students who have low self-confidence have the
ability to write argumentative writing is not as good as one
who have high confidence. This shows that self-confidence
have an influence on ability of students writing improvement.

No | SC score | Pre T score | PostT score | Imprv
1 62 72 80 -

2 90 80 100 V

3 90 60 80 V

4 60 72 72 -

5 85 60 72 V

6 64 66 70 -

7 60 80 80 -

8 85 70 82 V

9 60 72 80 -

10 | 88 62 80 V

11 |70 76 83 -

12 | 65 60 75 -

13 | 68 80 88 -

14 | 64 82 90 -

15 |70 80 88 -

16 | 87 72 88 V

17 |70 75 85 -

18 |95 60 85 V

19 | 67 72 82 -

20 |86 56 70 \Y

21 | 65 80 90 -

CONCLUSION
21students of the second-semester in English
Foreign Language of Islamic Early Childhood

Education of 1Al Diponegoro Nganjuk were taught the
argumentative writing text collaboratively using peer
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feedback. Those who have high self-confidence were
very enthusiastic in giving feedback to the peer’s draft.
While those having low self-confidence were felt not
confident and afraid of being wrong to write the
comment on pair’s draft. The student’s self-confident
greatly affect the writing draft. The increasing result of
pre-test to post-test indicates the improvement of EFL
students writing quality. The findings of this study can
explain how google docs could provide support for
students' collaborative writing processes and how it
could show the importance of emotional, social,
material, and temporal aspects related to collaborative
writing outcomes and improving collaborative writing
outcomes for students who have high self-confidence.
And for further researcher can explore another platform
for conducting collaboration in writing such quip or
other notes.
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